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ABSTRACT
There is growing community and policy interest in educational efforts among children and
young people to address pornography. Education on pornography increasingly is seen as a
necessary strategy in the context of young people’s widespread exposure to pornography
and the potential shifts in young people’s sexual and gendered lives and relations which this
entails. What, then, does promising practice in education to address pornography’s influence
look like? This article offers a framework for school-based pornography education. It begins
with the rationale for conducting pornography education in schools in particular. The article
then offers a detailed account of a proposed practice framework for school-based
pornography education, emphasizing such principles as a whole-school approach, a robust
conceptual approach, grounding in sexuality education, and participatory teaching and
learning. It concludes by assessing an existing school curriculum resource, In The Picture,
against this framework.
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Introduction
Pornography is increasingly widely identified as an influence on children’s and young
people’s sexual lives. In the context of high levels of pornography exposure among young
people, there is growing community and policy interest in how best to minimize the potential
harms this represents. One strategy which has increasing momentum is the school-based
provision of curricula on pornography, what might be termed “pornography education” – or,
as we discuss, perhaps more accurately, “education to address pornography’s influence.”
What does this education look like, and what should it look like? In this article, we offer a
proposed practice framework for school-based pornography education.

Background
Pornography is widely recognized as an important part of young people’s sexual
socialization and media landscapes. The terms “children” and “young people” are used in
diverse ways in the scholarship, but most refer to individuals in the 12–20 age range.
“Pornography” is used here to refer to “sexually explicit media that are primarily intended to
sexually arouse” and which typically include portrayals of “nudity and/or various sexual acts”
(Malamuth, 2001). However, it is worth noting that pornography has been inconsistently
defined, with some studies of pornography use failing to provide participants with a

definition, complicating the ways in which data may be analysed and comparisons made
(Horvath et al., 2013; Marshall & Miller, 2019). Despite these limitations, some themes
emerge consistently. Pornography exposure is widespread among children and young
people (Martellozzo et al., 2016; Mattebo et al., 2013; Office of Film and Literature
Classification, 2018). Males are far more likely than females to use pornography, to do so
regularly, and to see pornography as benign or exciting (Horvath et al., 2013; Lim et al.,
2017; Office of Film and Literature Classification, 2018; Sevcikova et al., 2013). For
example, in a nationally representative U.S. study, among 16- to 17-year-olds 38% of males
reported viewing pornography intentionally in the past year, com- pared with only 8% of
females (Wolak et al., 2007). Another U.S. study found that, among 14-year-old youth, 66%
of males and 39% of females have seen pornography in the last 12months (Brown &
L’Engle, 2009). A survey of Canadian 15- to 19-year-olds found that 45% of males have
viewed pornography more than 50 times compared with 3% of females (O’Sullivan & Ronis,
2013). In a survey of 14- to 17-year-olds from five European countries, country-based rates
for regular use of pornography ranged from 39% to 59% for young men, compared with 3–
8% for young women (Stanley et al., 2018). An Australian study with a wider participant age
range of 15- to 29-year-olds reported that 95% of males and 48% of females had viewed
pornography at least monthly in the last 12months (Lim et al., 2017).
There has been very little research examining the particular content which children and
young people view. There is evidence that they view pornography offline and online (Brown
& L’Engle, 2009; Horvath et al., 2013), with the internet – which allows free, easy and
anonymous access (Cooper, 1998) – now the most common viewing medium (Hald et al.,
2013). Young people’s exposure occurs both intentionally and accidentally, in a variety of
settings and for a range of purposes, including out of curiosity, for sexual arousal and
masturbation, to learn about sex, to address boredom, for entertainment, and to keep up
with peers (Arrington-Sanders et al., 2015; Chen et al., 2013; Horvath et al., 2013; Office of
Film and Literature Classification, 2018; Peter & Valkenburg, 2016). Pornography contains a
range of genres, and the pornography young people view may be diverse, but for many it is
likely to include mass-marketed or “mainstream” pornography. Mainstream pornography has
been found by a range of studies to include significant levels of violent, sexually hostile,
sexist, and racist content (Bridges et al., 2010; Carrotte et al., 2020; Fritz et al., 2020; Fritz &
Paul, 2017; Gorman et al., 2010; Klaassen & Peter, 2015; Miller-Young, 2010; Shor & Golriz,
2019; Shor & Seida, 2019). In contrast, studies that do not classify aggressive acts as
violent if the target of the aggression does not appear to be “motivated to avoid such
treatment” (McKee, 2005) find low levels of violence, although this approach has been
criticized for rendering aggression toward women invisible (Bridges et al., 2010). Aggression
in pornography is overwhelmingly directed toward women, and typically by men (Bridges et
al., 2010; Fritz et al., 2020; Fritz & Paul, 2017; Klaassen & Peter, 2015). For example, a
recent study found that women were the targets in 97% of acts of aggression and men were
the perpetrators in 76% (Fritz et al., 2020). While there is debate about how degradation and
humiliation in pornography should be defined and understood (Bridges et al., 2010; Ciclitira,
2004; Cowan & Dunn, 1994; Whisnant, 2016), many scholars have argued that such themes
are commonly found in pornography, for example, through depictions of domination,
objectification, or acts such as ejaculation on a woman’s face or a woman performing oral
sex on a man who has just engaged in anal sex with her or someone else (Bridges et al.,
2010; Dines, 2010; Dines et al., 1998; Gorman et al., 2010; Shor, 2019; Whisnant, 2016).
Certainly, there is evidence that some viewers (Antevska & Gavey, 2015; Sun et al., 2017;
Whisnant, 2010), as well as some pornography industry participants (Tyler, 2010), interpret
such acts to be degrading.
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Themes of gendered aggression and inequalities have been found to be amplified in content
with young female performers – that is, performers who are close in age to young viewers –
which young people may seek (Shor, 2019; Vannier et al., 2014). Pornography depicting
teenage female performers is more likely than content with adult female performers to have
a title that suggests the presence of aggression against them and to show forceful and
aggressive penetration (Shor, 2019), and less likely to depict female agency (Vannier et al.,
2014). Teenage female performers are also more likely to express a pleasured response in
videos where visible aggression is present than when there is no visible aggression (Shor,
2019). Mainstream pornography rarely depicts relational intimacy, safe sex (Lim et al., 2016;
Vannier et al., 2014), or the negotiation of consent, as young male pornography users’ own
accounts demonstrate (Antevska & Gavey, 2015). In a study of 14- to 17-year-old New
Zealanders, 72% of those who had seen pornography in the last six months reported seeing
things that made them feel uncomfortable (Office of Film and Literature Classification, 2018).
Among those who view pornography at least monthly, 91% had seen a man controlling or
dominating another person and 61% reported seeing this often (Office of Film and Literature
Classification, 2018). What young people see in pornography is important because sexual
media influences children and young people’s attitudes, behaviours, and sexual scripts, as a
large body of literature shows (Coyne et al., 2019; Peter & Valkenburg, 2016; Wright, 2014).
Pornography consumption has a series of identifiable effects, among both young people and
adults. Pornography consumption is predictive of more sexualized, sexually objectifying, and
stereotypic gender views of women, as both longitudinal studies (Brown & L’Engle, 2009;
Leonhardt & Willoughby, 2018; Peter & Valkenburg, 2010, 2011; Wright & Bae, 2015; Wright
& Funk, 2014) and experimental studies (Hald, Malamuth, et al., 2013; Wright et al., 2015)
show. Findings are not homogenous, with some studies finding influences of pornography
on the attitudes of boys but not girls (Doornwaard et al., 2015) or adults but not young
people (Peter & Valkenburg, 2011; Wright & Bae, 2015). Pornography also has significant
relationships with young people’s sexual practices and relations. A recent meta-analysis
finds that exposure to mainstream (non-explicit) sexual media has a small but significant
effect on sexual attitudes and behaviours (Coyne et al., 2019), as did an earlier metaanalysis (Ward, 2016), and a wide variety of correlational studies find associations between
pornography use and various dimensions of sexual practice (for review, see Hald et al.,
2014). Longitudinal studies are far rarer and show mixed findings. A U.S. study found that
adolescents’ exposure to pornography exposure predicted sexual behaviour two years later
(Brown & L’Engle, 2009), and a Dutch study found that earlier pornography consumption
predicted sexual risk behaviour among adult men but not adult women or adolescents (Peter
& Valkenburg, 2011), but a second Dutch study found no consistent effects of adolescents’
pornography use on their sexual behaviour (Doornwaard et al., 2015).
Pornography use also is associated with sexual violence. Correlational studies find
associations between pornography use and both violence-supportive attitudes (Malamuth et
al., 2000, 2012) and violence perpetration (Wright et al., 2015). Two meta-analyses, 15years
apart, find consistent evidence that pornography consumption is associated with actual acts
of sexual aggression (Malamuth et al., 2000; Wright et al., 2015). The more recent of these
found that the association between pornography use and sexual violence did not differ
between adolescents and adults (Wright, Tokunaga, et al., 2015). Six correlational studies
among children and young people find that exposure to pornography is associated with the
perpetration of teen dating violence (Rostad et al., 2019), sexual solicitation perpetration
(Chang et al., 2016), sexual harassment (Kennair & Bendixen, 2012), sexual violence
(Bonino et al., 2006; Stanley et al., 2018), and dating violence victimization (Rothman &
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Adhia, 2016). Turning to longitudinal studies among adolescents and young adults, four
studies find that pornography exposure increases the likelihood of later perpetration of
sexual violence (Brown & L’Engle, 2009; D’Abreu & Krah e, 2014; Ybarra et al., 2011;
Ybarra & Thompson, 2018). For example, in a U.S. study comprising six waves of data over
2006–2012 among youth aged 10–21, current exposure to violent pornography was
associated with a four-fold increased odds or higher of a first perpetration of four types of
sexual violence (Ybarra & Thompson, 2018).
Young people themselves report that pornography shapes their and others’ sexual attitudes
and behaviours. In a Swedish study among young men aged 16–24, over half (53%) agreed
that pornography had had an impact on their sexual behaviour, and three quarters (78%)
believed that pornography influenced others’ sexual behaviour (Tyd en & Rogala, 2004). In
a representative New Zealand survey of young people aged 14–17, nine in ten (89%)
agreed that pornography can influence the way people think or act (Office of Film and
Literature Classification, 2018). Among those who had seen pornography in the past six
months, most (54%) said they use it as a way to learn about sex, one in five (22%) have
tried something they have seen in porn, and of those currently in a relationship 59% had
tried something they had seen in pornography. In a representative U.K. survey of children
and young people aged 11–16, a substantial minority (from 21% of 11- to 12-year-olds to
42% of 15- to 16-year-olds) agreed that pornography “has given me ideas about types of sex
to try out” and one-fifth agreed that seeing pornography “led me to believe that men [or,
women] should act in certain ways during sex” (Martellozzo et al., 2016, pp. 41–44). In a
Swedish study among high-school students, high proportions of males and females (49%
and 37%) agreed that they got inspiration and new ideas from pornography (HäggströmNordin et al., 2009). In another, about one- third reported that they had tried sexual practices
they had seen in pornography, although only 5–10% agreed that pornography affected their
own sexual behaviour (Mattebo et al., 2012). Qualitative studies also document young
people’s reports of pornography’s influences, including pornography as an important source
of sexual norms and expectations (Häggström-Nordin et al., 2006), a source of both
pressure and inspiration (Mattebo et al., 2012), and a source of education for example about
the mechanics of sex (Litsou et al., 2020). Three qualitative studies document young
people’s perceptions of pornography as an important contributor to girls’ and young women’s
experiences of unpleasant, painful, or coerced sexual acts (Walker et al., 2015), including
painful, risky, and coercive experiences of anal intercourse (Marston & Lewis, 2014;
Rothman et al., 2015).
Users of pornography themselves report both positive and negative effects to pornography
use. Many of the pornography consumers in a self-selected sample reported positive effects
(McKee, 2007), as do most of those in later studies among adults in Australia (Rissel et al.,
2017), young adults in Denmark (Hald & Malamuth, 2008), university students in Indonesia,
albeit with mixed findings (Wijaya Mulya & Hald, 2014), men but not women in Norway and
Sweden (Kvalem et al., 2014), self-identified heterosexual men from various countries (Miller
et al., 2018), and non-exclusively heterosexual men (Hald et al., 2013, 2015; McCormack &
Wignall, 2017). What about among children and young people? In a New Zealand survey of
14- to 17-year-olds, half (49%) thought pornography’s influence was both positive and
negative, 3% thought it was only positive, and 37% thought it was only negative (Office of
Film and Literature Classification, 2018). In another large-scale study in the UK, young
people offered both positive and critical appraisals of pornography (Martellozzo et al., 2016).
Similarly, the qualitative studies above include young people’s reports of both positive
influences (education, sexual inspiration, and pleasure) and negative influences (sexual
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pressure and sexual coercion). While users’ own accounts of the significance of
pornography use are important, they do not settle the question of pornography’s effects.
Positive reports may reflect rationalization, biased optimism, and response and attention
bias (Hald, Smolenski, et al., 2013; Wijaya Mulya & Hald, 2014), while negative reports may
reflect religious guilt or shame (Grubbs et al., 2015).
Having argued that pornography can shape users’ sexual attitudes and behaviours, we
reject deterministic accounts of pornography in which it is seen to have effects that are
inevitable, all-powerful, and homogenous. Pornography’s impacts are mediated by at least
four types of factors: the characteristics of the viewer, their own engagement with the
material, the content, and the character and context of exposure (Flood, 2010; Hald et al.,
2014). In other words, the significance of pornography use is shaped by what consumers
bring to this, how they negotiate its meanings, the media in question, and the organization
and contexts of use.
The evidence of pornography’s influence on young people’s (and adults’) sexual lives and
relations demands a response. Responses to pornography’s prevalence and impact on
children and young people include two main strategies: regulation and education. Broadly
speaking, regulatory approaches seek to limit – or prevent – children and young people’s
exposure and access to pornography, often through technological or legislative means,
whereas educational approaches seek to equip young people with competencies they
require in order to minimize the harms associated with engagement with pornography. This
article focuses on educational responses. Education is an effective strategy for reducing
harm and increasing wellbeing in related areas such as sexuality education (Ecker & Kirby,
2009), violence prevention (Crooks et al., 2019) and media literacy (Pinkleton et al., 2013;
Vahedi et al., 2018). Pornography education has potential to replicate this success (Allen et
al., 1996), and as noted below, a small body of scholarship points to the value of educational
interventions addressing sexual media in general or pornography in particular.
At times, attention to pornography’s harms has been guided by morally conservative
agendas intended to shut down sexual speech, police sexual diversity, and “protect” children
from sex and sexuality. More widely, community attention to children’s sexualisation,
pornography exposure, and related issues has at times been based on simplistic, alarmist
claims (Egan, 2013; Renold et al., 2016; Tsaliki, 2015). However, rejecting such agendas, as
we do, does not require that we deny the harms associated with pornography, but that we
continue to assert sexuality-affirming, social justice-oriented agendas in addressing those
harms. The article returns briefly to these issues in outlining its framework for pornography
education.

What is “pornography education”?
Educational strategies regarding young people’s exposure and access to pornography have
been variously referred to as “pornography education,” “pornography literacy” (Dawson et
al., 2019; Klein, 2016; Rothman et al., 2018), or “critical porn analysis” (Walker, 2016). In
some contexts, education about pornography is simply included, without a specific title, as
an element of broader sexuality education initiatives (Cahill et al., 2016).
The type of pornography education we advocate is perhaps more accurately referred to as
“education to address pornography’s influence,” as this term encompasses education aimed
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at skill development and critical literacy. It also allows for the inclusion of education in which
pornography itself is not mentioned, but forms part of sequential curricula designed to
address pornography’s influence, for example, through the development of critical media
literacy and respectful relating skills. The term “education to address pornography’s
influence” is also somewhat more protective from the assumption that it involves exposing
young people to pornography. Although some have argued that young people in schools
should be shown pornography and taught to critique it (Capon, 2015), this is neither feasible
in the current social and political environment nor desirable (Allen, 2007). We define
pornography education as “education that seeks to support young people to critically
evaluate and respond to pornography’s influence to minimize its harms and equip them for
relationships and sexuality that are safe, respectful, mutually pleasurable, and consenting.”
While such education also can take place among older populations, our focus is efforts
among children and youth.

Why school-based pornography education?
Pornography education usefully may be implemented in a variety of contexts, including in
school curricula, parental socialization, community settings, mainstream and social media,
and social marketing campaigns. Evidence from the related violence prevention and health
promotion fields suggests that the use of multiple, reinforcing strategies across a range of
settings will support the effectiveness of pornography education initiatives (Casey &
Lindhorst, 2009; DeGue et al., 2012). However, schools are particularly important sites for
education to address pornography’s influence, for the following reasons.

Pornography education aligns with existing school priorities
Schools are identified as particularly effective sites for health promotion (Buijs et al., 2014;
Stewart-Brown, 2006) and violence prevention education (Kearney et al., 2016; VicHealth,
2007). Such initiatives align with school priorities and create beneficial outcomes for
individual students, school communities, and wider society (Buijs et al., 2014; Kearney et al.,
2016). Notwithstanding potentially significant local and regional variations related to cultural
and political differences (Kramer, 2019; Wiley et al., 2020), many schools around the world
are already engaged to some extent in related and complementary work – for example,
through education in areas such as sexuality, online safety, critical media literacy, and
violence prevention (Benavides-Torres et al., 2018; Finkelhor et al., 2014; Flood et al., 2009;
Hobbs, 2004; Jeong et al., 2012; Ranguelov, 2010). Pornography education may be
integrated within, and build upon, this existing work, which often also uses frameworks and
approaches that are relevant for pornography education.

School-based pornography education can reach broad audiences
Schools are uniquely placed to engage whole populations of young people in pornography
education. Parents and caregivers are widely recognized as primary providers of children’s
sexuality education (Ecker & Kirby, 2009), and effective agents for mediating the impact of
media (Rasmussen et al., 2015). However, parents often provide insufficient knowledge and
guidance about sexuality (Ecker & Kirby, 2009; Ollis et al., 2012), many do not feel well
equipped to discuss sexuality with their children (Malacane & Beckmeyer, 2016), and they
may lack awareness of pornography’s prevalence, nature, and impact (Rasmussen et al.,
2015). Thus, while parents may contribute to their children’s pornography education, failing
the intro- duction of significant education and support for parents, it is likely that many will
not.
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In contrast, school-based pornography education can reach a broad audience of young
people, who spend a significant portion of their time in school settings, making them “a mass
and captive audience” (Ellis, 2008, p. 125). Schools can also support the delivery of
pornography education at home, through the development of partnerships and sharing of
resources with parents and caregivers.

Schools are well placed to provide high-quality pornography education
Pornography may be a particularly sensitive and confronting topic in the context of education
for young people. Schools can provide pornography education as part of an age-appropriate,
comprehensive and sequential curriculum that is anchored within approved curriculum
standards (WHO Regional Office for Europe and BZgA, 2010), with the input of highly skilled
professionals and access to quality resources.

Schools are a setting for pornography’s impacts
Increasingly, schools are required to respond to incidents related to students’ use of explicit
sexual imagery – including inappropriate sexualized behaviours by students, and incidents in
which pornography has been accessed or shared at school, or students’ sexual images have
been circulated – that can affect student wellbeing and school engagement, and have legal
consequences (Powell, 2010; Willard, 2011). Schools can themselves be sites for young
people’s exposure to pornography (Horvath et al., 2013) via the presence of internetenabled devices. Schools thus also have responsibilities to limit young people’s exposure,
provide appropriate pornography education to students and parents, and support parents to
manage this technology at home. In addition, schools have a duty of care to take reasonable
steps to protect students from foreseeable harms, including within online learning
environments (Department of Education and Training, 2018). Those foreseeable harms now
include those associated with pornography’s influence.

Growing support for school-based pornography education
The need for school-based education to address pornography’s influence has growing
support from policy, academic, educational, and mainstream media contexts, and from
young people themselves. For example, in the U.S., the most recent National Sex Education
Standards include several references to core content and skills related to the impact of
young people’s increased access to sexually explicit media (Future of Sex Education
Initiative, 2020). Relationships and Sex Education guidance in the U.K. affirms the need for
students to understand pornography’s potential impacts (U.K. Department for Education,
2019). In Australia, pornography education has received endorsement in recent national
prevention frameworks (Our Watch, Australia’s National Research Organisation for
Women’s Safety (ANROWS), & VicHealth, 2015), national plans of action (Commonwealth
of Australia, 2016b), and government inquiry recommendations (State of Victoria, 2014–
2016). The need for school-based education to address pornography’s influence was
supported by submissions to a 2016 Australian Senate inquiry into harms to children through
access to internet pornography (Commonwealth of Australia, 2016a). In Australia,
pornography education is delivered in a growing number of schools, and it is an integral
component of government-endorsed respectful relationships education curricula (Cahill et
al., 2016). There are also calls for school- based pornography education from researchers
from various countries, including Australia (Johnson, 2012; Lim et al., 2016; McKibbin, 2016;
Mullholland, 2013), Canada (Goldstein, 2020), the Czech Republic (Sevcikova et al., 2013),
Lithuania (Ruskus & Sujeta, 2014), New Zealand (Allen, 2007; Office of Film and Literature
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Classification, 2018), Sweden (Mattebo et al., 2013), the U.K. (Baker, 2016; Haste, 2013;
Horvath et al., 2013; Martellozzo et al., 2016), and the U.S. (Rothman & Adhia, 2016; Smith,
2013), and from international agencies, such as the World Health Organization (WHO
Regional Office for Europe and BZgA, 2010).
Support for pornography education also is evident from service providers in the U.S. (Gowen
& Owens, 2018) and the U.K. (Brook et al., 2009), from school staff and parents in the U.K.
(Baker, 2016; National Association of Head Teachers, 2013) and Australia (Davis et al.,
2019; Johnson, 2012), and from young people themselves, as reported in research from
Australia (Johnson et al., 2016; Mullholland, 2013), Lithuania (Ruskus & Sujeta, 2014), New
Zealand (Office of Film and Literature Classification, 2018), the U.K. (Baker, 2016; Haste,
2013; Martellozzo et al., 2016) and the U.S. (Rothman et al., 2018). Finally, there are calls in
news media for school-based pornography education (Jones, 2018; Murray, 2016).
This is not to suggest that there is universal support for pornography education; efforts to
implement school-based pornography education are likely to encounter many challenges.
Some of these challenges – such as socio-political conservatism, teacher discomfort, and
concerns about parental resistance – will be familiar to many of those involved in efforts to
implement comprehensive sexuality education (Buston et al., 2001; Kramer, 2019; Ollis,
2019). Other challenges will pertain more specifically to pornography education, such as
how to engage young people in critical discussion about a medium that they are not legally
permitted to view (Albury, 2014). This article makes a contribution to theorizing a response
to some of these challenges and proposing a framework that might help to mitigate some
risks. There would be value in a more detailed study focused on the challenges associated
with the implementation of school-based pornography education.
If there is a compelling rationale for schools to deliver pornography education, and
widespread recognition of the need for it, what, then, should it look like? What are the
characteristics of promising practice in school- based pornography education?

A proposed practice framework for school-based
pornography education
School-based pornography education is a relatively new field. Nevertheless, it is supported
by a small body of literature on the effectiveness of educational interventions among young
people focused on sexual portrayals in media (Pinkleton et al., 2008, 2012, 2013; Scull et
al., 2018), and a far smaller body of work assessing interventions focused on pornography in
particular (Rothman et al., 2018; Rothman et al., 2020; Vandenbosch & van Oosten, 2017).
Based on existing evidence about effective practice in sexuality education, violence
prevention, and media literacy education, we have developed a proposed practice
framework for school-based pornography education, summarized in Table 1. The framework
is a preliminary effort to theorize school-based pornography education, intended to guide
existing efforts, support the development and implementation of new initiatives, and
contribute to an emerging body of scholarship regarding education among young people
about pornography.
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Table 1. Elements of a proposed practice framework for school-based pornography
education.
1. A whole-school approach
2. A robust conceptual approach
3. A tailored approach
4. Based in sexuality education
5. Builds student competencies
6. Age-appropriate and sequential delivery
7. Participatory teaching and learning approaches
8. A safe, inclusive, supportive learning environment
9. Sensitivity to inequalities of gender, sexuality and race/ethnicity
10. Skilled, well-equipped staff
11. Active engagement of parents as partners
12. Development of community partnerships
13. Support across the school organization, culture and environment
14. Regular evaluation and review

1. A whole-school approach
A whole-school approach to implementation of a sexuality education, violence prevention, or
health promotion initiative is identified as a key element in its success (Kearney et al., 2016;
World Health Organisation, 2016). A whole-school approach recognizes that classroom
teaching and learning alone is limited in its effectiveness, and that learning success is
greatly enhanced by a coordinated approach across four domains: curriculum, teaching and
learning; formal school policies and practices; school culture, ethos, and environment; and
the relationships between school, home and the community (Flood et al., 2009). A wholeschool approach is an over-arching principle that informs our framework for promising
practice in school-based pornography education. Specific elements of a whole-school
approach are discussed in more detail below.

2. A robust conceptual approach
Pornography education requires a detailed and well-informed understanding of the content
area and a theory of how pornography education can create change (Breuer et al., 2015;
Nation et al., 2003). Articulating a robust conceptual approach enables schools to develop a
shared, considered and coherent understanding of the issues and the principles that inform
the school’s approach to pornography education, including curriculum delivery (Carmody et
al., 2009).
A wide spectrum of conceptual approaches for school-based pornography education is
possible including, for example, those based on conservative religious beliefs at one end of
the spectrum, and those based on an assumption that pornography is a liberating source of
sexuality education at the other. Our conceptual approach for pornography education
requires:
•

An evidence-based understanding of pornography’s prevalence, nature and impact
on young people. Data on exposure to pornography is one of the foundations for a
sound conceptual approach, along with reliable information on the effects of
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•

•

•

•

•

•

pornography on young people. It should be acknowledged that this will change over
time, as new technologies and their contexts emerge and evolve.
A critical understanding of gender, power and violence. Sexuality education ideally
addresses gender and power, given the intersections of traditional gender norms,
power relations, violence, and negative sexual and reproductive health outcomes
and the evidence that initiatives addressing gender and power are more effective
(Haberland, 2015). This is particularly important in pornography education. A critical
understanding of the relationships between gender, power and violence is an
essential foundation of pornography education due to the associations between
pornography use and violence and the prevalence of gendered inequality and
aggression in pornography (Bridges et al., 2010).
A positive approach to sexuality. Pornography education seeks to sup- port students
to develop a respectful, safe and satisfying sexuality into adulthood. A positive
approach to sexuality, including issues of desire, arousal, masturbation, consent and
sexual pleasure, is critical (Allen, 2011). This includes the affirmation of young
people’s sexual agency, rejection of fear and/or shame-based approaches, the
destigmatisation of masturbation, and care to avoid alienating individuals who are
active consumers of pornography.
An understanding of and responsiveness to diversity. To ensure that it is relevant,
appropriate and inclusive, a school’s pornography education approach should be
informed by an understanding of the various diversities – including those associated
with gender, culture, and sexual orientation – amongst those it affects (Pound et al.,
2016).
A human rights orientation. Increasingly, human rights are recognized as an
important and effective framework in sexuality education in regard to rights
associated with consent, access to information and services, and promoting others’
rights (International Sexuality and HIV Curriculum Working Group, 2010). In the
context of pornography education, a human rights framework also supports students
to critically reflect on the potential impacts of representations in pornography of
inequality and dis- crimination, sexualized violence, cruelty and degradation.
A harm minimization approach. Evidence from other areas of health education
suggests that interventions that seek to minimize harm by providing information –
rather than focusing solely on preventing a specific behaviour associated with that
harm – are more effective in reducing negative outcomes (Midford et al., 2002;
Oakley et al., 1995). In the context of pornography education, a harm minimization
approach involves recognizing that young people’s exposure to pornography has
become a social norm that is associated with a range of risks, and developing
strategies that seek both to limit the extent of young people’s exposure and to
minimize harms if and when exposure occurs, in contrast to an abstinence-only
approach in which the only goal is that young people forego pornography use.
A strengths-based approach. This embodies the premise that students and their
communities have a capacity to learn, develop and contribute to their own and
others’ wellbeing in the context of pornography’s impacts (McCashen, 2010).

A conceptual approach for pornography education should be consistent with, and sit
alongside, the theoretical underpinnings of a school’s broader sexuality education, such as
the theoretical framework and characteristics of effective comprehensive sex education
outlined in U.S. National Sex Education Standards (Future of Sex Education Initiative, 2020).
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3. A tailored approach
Pornography education should be tailored to ensure it is appropriate, relevant and inclusive
– while maintaining the integrity of a robust conceptual framework (Nation et al., 2003).
Schools may tailor curricula, policies, and parent and community partnerships regarding
pornography education in response to communities’ cultural and/or religious profile, student
achievement or ability levels, and teacher knowledge, skills, and dispositions in relation to
the subject matter. There is an obvious tension between tailoring and program fidelity.
Tailoring has the risks that teachers or schools may omit content with which they are
uncomfortable or that clashes with their beliefs, or make other changes or additions that alter
the effectiveness of the program (Chandra-Mouli et al., 2015; UNESCO, 2018). Such
changes may undermine program effectiveness, or even create harmful outcomes. On the
other hand, as with sexuality education and violence prevention, it is critical that there is
capacity for curriculum to be adapted to ensure it is relevant and useful for local
communities and contexts (Nation et al., 2003; Pound et al., 2016). To manage this
dilemma, any adjustments to curriculum should be made through a considered process by
multiple parties – not by individual teachers – and, importantly, be informed by a robust
conceptual framework that underpins a whole-school approach, as discussed above.

4. Based in sexuality education
Sexuality education is the most relevant curriculum context for pornography education. The
learning goals of pornography education align closely with a number of those of sexuality
education, particularly those associated with analysing influencing factors, understanding the
characteristics of respectful relationships, and promoting wellbeing. Further, many of the key
problematic messages often conveyed through pornography – about, for example, gender,
bodies, consent and sexual safety – relate directly to areas explored in school-based
sexuality education.
The student education component of a whole-school approach to pornography education
should be integrated within broader relationships and sexuality education curricula, where
the issues can be addressed in a manner that is relevant, sensitive, supported and
contextually appropriate.
Although in practice its delivery is inconsistent in quality and quantity, sexuality education is
widely recognized as a vital curriculum area and an important aspect of schools’ focus on
social and wellbeing outcomes (Ecker & Kirby, 2009). The need to integrate curriculum
addressing pornography’s influence is consistent with sexuality education’s history of being
responsive to emerging social issues impacting on sexual and relationship health and
wellbeing (Johnson et al., 2016). Pornography education can also be sup- ported and
extended by education in other curriculum areas, such as English language, humanities and
social sciences, technology and the arts (Crabbe, 2014).

5. Builds student competencies
In a world in which pornography is easily accessed, created and shared, students require
knowledge and skills to respond to its influence. Although some such competencies are
consistent with those already often taught in sexuality education, others must be included.
The competencies that pornography education seeks to build fit within three broad areas
typically included in a range of countries’ health curriculum standards (ACARA, 2014; Future
of Sex Education Initiative, 2020; N.Z. Ministry of Education, 2015; Ontario Ministry of
Education, 2015):
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1. Analyzing social, cultural and societal influences that shape identity and affect
wellbeing
This group of competencies relates to building students’ capacities to critically
evaluate pornography as one of many factors (including other media, peers, family,
and culture) that can impact on their understandings, attitudes and behaviours, and
those of others. For example, students may explore how pornography may influence
individuals’ body image and self-esteem, and perceptions of, and expectations for,
relationships and sexuality (Future of Sex Education Initiative, 2020). It also includes
competencies regarding understanding laws related to sexually explicit media.
2. Understanding the characteristics of healthy and unhealthy relating
An important component of education to address pornography’s influence involves
understanding the characteristics of healthy relationships and critically analysing the
ways that disrespectful interactions commonly portrayed in pornography (Bridges et
al., 2010; Shor, 2019; Gorman et al., 2010) might impact on, and potentially
undermine, these ideals of relating. For example, students may be encouraged to
explore the ways that pornography’s influence may perpetuate “inequality between
partners, lack of communication and consent, [and] strict gender stereotypes” (Future
of Sex Education Initiative, 2020, p. 34).
3. Communicating and interacting for wellbeing
Teaching should include an explicit focus on developing skills – in interpersonal
communication, decision-making, advocacy and self- management – associated with
pornography’s influence. For example:
• Developing skills to deal with challenging, difficult or unsafe situations, including
refusal skills, communicating choices and opinions, and initiating contingency
plans, for example, when pressured to view or mimic pornography.
• Demonstrating and advocating appropriate bystander behaviour in online and
offline contexts, including, for example, when a peer is pressuring a partner to
engage in practices seen in pornography.
• Identifying, locating and knowing how to access reliable information and services,
for example, for young people who have experienced sexual harm or trauma,
compulsive or disturbing pornography use, or have sexually harmed others.

6. Age-appropriate and sequential delivery
A curriculum strategy to address the influence of pornography is more likely to be effective if
age-appropriate and sequential (Ecker & Kirby, 2009; Nation et al., 2003). It can emphasize
three different learning strategies – foundational, integrated and specific – as it moves from
younger to older cohorts of children, although all three types of strategy are appropriate for
use with older cohorts. “Foundational learning” involves the development of general, related
competencies through curricula that does not mention pornography but addresses topics
such as sexuality, gender, power, aggression, media influences, online safety, and
respectful relating, as well as skills in critical analysis and communication. Elements of
foundational learning can commence with young children, for example, through the
development of critical media literacy using children’s television pro- grams or advertising
(Jeong et al., 2012). This then prepares students for the next stage, in which pornography is
discussed overtly.
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Among older children, an “integrated learning” approach can then facilitate pornography
education as part of a broader learning activity. For example, an activity on sexual consent
may include a scenario in which pornography is used to pressure a partner to engage in sex,
or a discussion on the formation of identity may include a discussion of pornography as one
of many media genres and other factors that influence gender norms. By contextualizing
education about pornography within other topics, an integrated learning approach provides
opportunities for both teachers and students to move more gently into the discussion of this
sensitive issue, and to understand pornography’s influence in relation to other, associated
issues.
Finally, among the oldest cohorts of students, a curriculum strategy to address the influence
of pornography can employ a “specific learning” approach, whereby pornography and its
influence are the focus of discussion. Specific learning should still occur within a broader
related curriculum but includes activities that specifically address pornography. For example,
students may discuss unhealthy messages about gender and sex commonly portrayed
through pornography, and contrast these with other, healthier messages about gender and
sex. This requires that students have already engaged in general, foundational learning
about sexuality and relationships, including a critical analysis of gender and power, from
which they can be encouraged to develop a critical analysis of pornography more
specifically. None of these approaches should ever involve exposing young people to
pornography. Schools can develop an age-appropriate, sequential pornography education
strategy that is tailored to their community and context by including these three learning
approaches.

7. Participatory teaching and learning approaches
Participatory, learner-centred teaching methods are the most effective for teaching about
sexuality and relationships (DeGue et al., 2014; International Sexuality and HIV Curriculum
Working Group, 2010; Thomas & Aggleton, 2016). These methods model respectful,
inclusive relating while encouraging critical thinking and personalized learning (International
Sexuality and HIV Curriculum Working Group, 2010). Such methods not only facilitate
participation; they also powerfully communicate and demonstrate some of the key desired
learning outcomes of pornography education, by supporting students’ capacity for and
commitment to respect, empathy and equality (Flood et al., 2009; International Sexuality and
HIV Curriculum Working Group, 2010).

8. A safe, inclusive, supportive learning environment
To participate confidently in activities that involve sharing ideas, values and attitudes,
students need to “feel involved, listened to, comfortable, and safe from ridicule”
(International Sexuality and HIV Curriculum Working Group, 2010, p. 4). This is accentuated
when activities address a topic as sensitive as pornography. Students’ knowledge, comfort,
and engagement with pornography education is likely to be influenced by their gender, age,
cultural background, religion, sexual orientation, maturity level, exposure to pornography,
and experiences of violence. Pornography education should be sensitive to the likelihood
that some students may have limited or no exposure to pornography while others will be
regular consumers. Similarly, it should be sensitive to the fact that some young people report
using pornography in ways they find positive or educational, as some same-sex-attracted
young people for example have emphasized (Hillier et al., 2001). At the same time, such
reports may not be informed by a critical analysis of pornography’s representations of
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inequalities (Antevska & Gavey, 2015), in both heterosexual and same-sex genres (Kendall,
2004).

9. Sensitivity to inequalities of gender, sexuality and race/ethnicity
In conducting pornography education there is particular need for sensitivity with regard to
gender, sexuality, and race/ethnicity, given for example that pornography often reinforces
sexualized racial stereotypes (Miller-Young, 2010; Zhou & Paul, 2016) and stereotypical
representations of same-sex sexuality (Kendall, 2004). Pornography education should
support students to critique these constructions of race and sexuality, while affirming racial
and sexual diversity.
Pornography education also should be sensitive to the highly gendered nature of issues it
addresses. Common gendered differences relating to rates of pornography access and
exposure, attitudes toward pornography’s depictions of gender, power, aggression, sex and
pleasure, and experiences of sexual pressure, coercion and assault, all have important
implications for the safe and effective delivery of pornography education. In particular, care
should be taken to ensure that gender inequality and discrimination are challenged, not
reinforced, when discussing pornography’s representations of these themes.
These gender issues also have implications for teaching and learning strategies. Single-sex
groups have various advantages for pornography education, as they do for violence
prevention and sexuality education (Allen, 2011; Baker, 2016; Carmody et al., 2009; Thomas
& Aggleton, 2016; Vladutiu et al., 2011). For example, a single-sex learning environment
may assist males and females to feel more comfortable expressing views – including males
potentially being less inclined to be defensive, or to hide sexist or violence-supportive
attitudes – thus creating more opportunity for critical reflection (Flood et al., 2009). Further,
as discussed, although both young men and young women see pornography, young men
are more likely to be active and regular users, and to have a positive view of pornography
(Flood, 2010; Horvath et al., 2013). Single-sex groups enable educators to tailor their
approach in response to these likely differences. Single-sex groups may reflect students’
preferences (Strange et al., 2003), diminish gendered dynamics of disruption and discomfort
(Pound et al., 2016), allow respect for some participants’ cultural sensitivities, and offer a
level of protection to young women who have experienced gendered violence and may find
a discussion of sexual aggression re-traumatising (Flood et al., 2009). On the other hand,
mixed-sex groups can address young men’s and women’s shared areas of concern (Allen,
2011), may foster cross-gender dialogue and understanding (Clinton-Sherrod et al., 2009),
and are more inclusive for young people whose gender identity is non-binary (Devís-Devís et
al., 2018; Green, 2010). Weighing up the benefits of each, schools may consider using both
in sequenced ways.

10. Skilled, well-equipped staff
The capabilities of those who deliver pornography education are a critical factor in its
effectiveness (Carmody et al., 2009; Ecker & Kirby, 2009; Flood et al., 2009; Ollis et al.,
2013). In addition to the general competencies required of educators in sexuality education
and/or violence prevention, pornography educators should have a sound understanding of
gender, power, violence and pornography.
While pornography education can be taught by teachers, school well- being staff, external
providers, or peer educators (Ecker & Kirby, 2009; Flood et al., 2009), the principles of a
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whole-school approach suggest that school-based pornography education should be
delivered primarily by teachers (Flood et al., 2009). This supports the sustainable integration
of pornography education into a comprehensive curriculum, reduces the risk of ad hoc and
personnel-dependent delivery, provides continuity for students, and maximizes impact on
broader school culture (Edwards & Banyard, 2018; Lundgren & Amin, 2015).
In a whole-school approach to pornography education, a range of other staff will also hold
particular responsibilities for which they require training, resources and support to fulfill their
roles well. These staff include the leadership team, staff responsible for relevant curriculum
planning and for the development of parent partnerships, wellbeing staff, and health
professionals such as school-based nurses, social workers and psychologists. Indeed, a
whole-school approach to pornography education affects all staff. All staff share
responsibility for contributing to a school culture and environment that support and reinforce
the key messages of pornography education, and the principles that underpin it (Flood et al.,
2009). Similarly, all staff may be required to respond to pornography-related incidents. A
whole-school approach to pornography education thus should include a plan for staff
professional learning, resourcing and ongoing support.

11. Active engagement of parents as partners
School-based pornography education is likely to be most effective when parents and schools
work together (Ecker & Kirby, 2009). By equipping parents with appropriate knowledge, skills
and resources (through events, parenting resources, homework activities, and so on),
schools can build a partnership with parents and support them to develop the knowledge,
confidence and capacity to address pornography’s influence with their children. Schoolparent partnership strategies should recognize parental and family diversities (Ollis et al.,
2012). Based on their experiences with other sensitive or controversial aspects of sexuality
education, school leaders and teachers may hold concerns about the potential for parental
resistance to pornography education (Eisenberg et al., 2013; Hermann-Wilmarth & Ryan,
2019). Whether parental resistance eventuates – and if so, to what extent and in what forms
– may be influenced by a range of socio-political and cultural factors (Heller & Johnson,
2013; Steadman et al., 2014). Schools can employ the kinds of strategies used to manage
parental resistance on other issues to prevent and respond to resistance in this context. For
example, schools may engage in carefully framed, proactive communication with parents
prior to delivery of relevant curriculum to students, with key messages such as:
•
•

•
•

•
•

Exposure to pornography among young people is widespread (quantified with
country-specific data, where available)
many young people are exposed to pornography unintentionally (this point is
particularly relevant for parents who may object on the grounds that “my child
wouldn’t watch porn” (Davis et al., 2019; Zurcher, 2017))
pornography commonly conveys a range of problematic messages – about, for
example, men, women, consent, aggression, pleasure, and sexual safety
pornography can impact on young people’s sexual understandings, expectations and
behaviours – whether or not they consume it themselves (including via the influence
of partners or peers)
young people need support to safely navigate pornography’s potential influence
education to address pornography’s influence does not include exposing young
people to pornography
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•

young people benefit when parents and schools work together to equip young people
for safe, respectful relationships and sexuality.

In situations of active parental resistance, schools may consider “reframing resistance as
dialogue” (Hermann-Wilmarth & Ryan, 2019), where objections by parents are treated as
genuine enquiries about curriculum and its delivery, and an opportunity to invite parents into
dialogue rather than responded to with defensiveness.

12. Development of community partnerships
A school’s ability to deliver an effective pornography education program is likely to be
enhanced by partnerships with relevant community-based serv- ices, that can provide expert
support and resources, build the capacity of schools and teachers to address students’
needs, and facilitate referral of students to specialist services where needed (Kearney et al.,
2016).

13. Support across the school organization, culture and
environment
A whole-school approach to pornography education includes formal support through
leadership, policy, and practices. It should also include strategies to ensure that the key
messages and underlying principles of the school’s pornography education initiative are
supported and reinforced in a school’s culture, ethos, and environment.
Support and commitment from school leaders is essential for the development of any wholeschool approach (Ecker & Kirby, 2009; Flood et al., 2009). School leaders are well placed to
create necessary climates and resources and provide support to teachers. Similarly, formal
policy provides clear institutional support for pornography education (Ecker & Kirby, 2009).
Finally, informal support is vital too. When a school’s culture, ethos and environment support
the key messages and underlying principles of pornography education, it is likely that the
effectiveness of a school’s for- mal policy and classroom teaching will be enhanced.

14. Regular evaluation and review
Regular evaluation and review of pornography education supports schools to ensure that
their approach is effective, relevant, appropriate and responsive to emerging needs (DeGue
et al., 2014; Nation et al., 2003) and technologies. Evaluation ideally includes assessment of
students’ and teachers’ experiences of pornography education and parents’ perceptions,
and where possible, quasi-experimental or experimental measures of impact.

Pornography education in practice
Very few existing pornography education resources meet the standards of the proposed
practice framework outlined above. We searched for curricula or programs addressing
pornography, in English, designed for use with young people, and with curriculum materials
available. We found examples from Australia, Canada, New Zealand, the U.K. and the U.S.
We have not included interventions in which external educators deliver pornography
education in schools or other settings – such as Fight the New Drug (U.S.), or WA Child
Safety Services (Australia) – if they do not also have relevant curricula available.
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Existing pornography education resources
There are two broad groups of pornography education resources. The first are those that
focus on pornography, with prominent examples including We Need to Talk About
Pornography (Rogers, 2017), Planet Porn (Hancock, 2010), Fantasy vs Reality (Dean &
Hugh, 2010), and Pleasure vs Profit (Thompson, 2011) from the U.K., The Truth About
Pornography (Rothman et al., 2020) from the U.S., and The Problem with Porn (Doyle,
2009), The Impression That You Get (Burton & Roberts, 2012), and In The Picture (Crabbe,
2014) from Australia. Each of these resources includes multiple activities designed to
support critical analysis of pornography and its influence. Several other smaller resources
addressing pornography, sometimes in the form of single lesson plans or short videos, are
also available from a range of organizations and individual educators, including The Reward
Foundation (U.K.), ECPublishing (U.K.), Cre8tive Resources (U.K.), kbcreativelab (Canada),
and The Book People Curriculum Company (Canada).
The second group of resources include materials addressing pornography within broader
curricula, such as relationships and sexuality or media literacy curricula, although most of
these include only very limited content about pornography. For example, the Canadian
digital literacy resource Use, Understand and Create (Johnson, 2019), includes one session
about pornography. Several sexual health and violence prevention curricula in Australia also
include some limited content on pornography (SHine SA, 2011; Walsh et al., 2015). Notable
exceptions of resources which include substantial curriculum components addressing
pornography within broader curricula are Resilience, Rights and Respectful Relationships
(Cahill et al., 2016) and IQ programs (Youth Wellbeing Project, 2020) from Australia and
Social and Ethical Issues in Sexuality Education (Tasker, 2000) from New Zealand.
Existing pornography education resources with an exclusive or primary focus on
pornography use a range of frameworks and approaches. While many are informed by a
combination of conceptual frameworks, some primarily use a sexual health framework
(Hancock, 2010), or have been designed to support pornography education in religious
school settings (Doyle, 2009), while others emphasize critical media literacy (Burton &
Roberts, 2012) or gender-based violence prevention (Thompson, 2011).
Some resources have been developed for use in schools (Burton & Roberts, 2012; Crabbe,
2014; Dean & Hugh, 2010; Doyle, 2009), while others appear to have been developed for
community settings (Hancock, 2010; Thompson, 2011). Some have been designed to
support teachers to integrate pornography education into a broader curriculum, and include
references to the connections with relevant curriculum standards (Crabbe, 2014; Dean &
Hugh, 2010; Rogers, 2017).
These resources largely use participatory learning methods to build students’ capacity to
critique pornography’s messages. Some also seek to develop practical communication and
interactional skills in relation to pornography’s influence (Cahill et al., 2016; Crabbe, 2014;
Walker, 2014). In some resources, sensitivity to gendered realities and a critique of
pornography’s representations of gender, power and violence is clearly evident (Cahill et al.,
2016; Crabbe, 2014; Tasker, 2000; Thompson, 2011), whereas in others it is largely absent
(Bengry-Howell, 2012, p. 372). Some resources also include materials to support program
evaluation, such as questionnaires for participants (Crabbe, 2014; Dean & Hugh, 2010;
Rogers, 2017; Rothman et al., 2020).
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To our knowledge, there are only two resources that specifically support a whole-school
approach to pornography education: In The Picture (Crabbe, 2014) and We Need to Talk
About Pornography (Rogers, 2017). Both include substantial manuals, of 480 and 257 pages
respectively, with detailed information about the wide range of porn-related issues they each
address, guidance on how to use the resources, and materials such as parent resources to
support a more comprehensive approach to delivery that complements classroom activities.
Here we discuss In The Picture as a case study, with reference to the standards outlined in
the proposed practice framework above.

In The Picture – resourcing schools to address
pornography’s influence
In The Picture includes a framework, guidelines, and a toolkit of resources to support
schools to develop a whole-school approach to addressing pornography’s influence that is
tailored to their unique community and context. In The Picture includes resources for
developing policy, equipping staff, parent and community partnerships, creating a supportive
school context, educating students, and evaluation. It does not provide a specified program,
per se, with set lesson plans to be delivered in a predetermined order. Rather, it provides a
suite of resources that may be drawn upon to develop a tailored approach, with supporting
planning tools, including suggested curriculum pathways. Most of its ten curriculum activities
use an integrated or specific learning approach to pornography education. They seek to
build the competencies discussed under point 5, above, using participatory pedagogies, and
each includes detailed teachers’ notes to support delivery. Many of the activities include
suggestions for how they may be adapted for different ages or contexts. For example, both
the activities “Porn World vs Real World” and “Media World vs Real World” include a series
of statements for students to sort into categories such as “Porn World” (or “Media World”),
“Real World,” “Both,” or “Neither.” Teachers’ notes explain that the aim of the activity is to
support critical thinking and discussion; not to have students sort the statements “correctly”
(as many cards cannot be easily placed in a single category). Three levels of statements are
provided ranging from less to more explicit, which may be printed on different coloured cards
to support ease of facilitation. Depending on their context, schools may elect to use only
some or all of the levels, or to begin with the level 1 statements and add the next levels if
and when that is deemed appropriate.
Along with a conceptual framework consistent with that outlined above, In The Picture
articulates a program logic, a theory of how pornography education can affect change. It
also proposes a number of “educational hooks” for engaging young people in a critique of
pornography, given the normalisation of its consumption amongst young men, for example,
by appealing to young men’s desire to be “good lovers” (Crabbe, 2014).
In The Picture was developed as part of a broader, multifaceted Australian project
addressing pornography’s impact on young people, It’s Time We Talked (formerly, Reality &
Risk: Pornography, young people and sexuality). It’s Time We Talked includes the
development of education resources for use with young people, parents, teachers and other
professionals, and engagement in public discourse, through media interviews, articles in
popular media, and the production of two broadcast documentary films (Corlett & Crabbe,
2013; Crabbe & Corlett, 2016). The project also contributed to the inclusion of curriculum
content addressing pornography in government resources for both violence prevention
education (Cahill et al., 2016) and sexuality education (Department of Education and Early
Childhood Development, 2013).
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In The Picture has been implemented in approximately 200 schools in Australia and New
Zealand. Its implementation is supported by professional learning for school staff and
community sector professionals who work in partnership with schools. Evaluation of In The
Picture’s implementation in schools will be reported in future publications.
While In The Picture supports schools to address pornography’s influence, issues such as
these cannot be addressed in isolation. Context is critical. The success of programs such as
In The Picture hinges in part on the extent to which they are integrated into broader
relationships and sexuality education curricula, delivered in a whole-school context – and,
ideally, a broader community and societal context – in which the key messages are
supported and reinforced.

Conclusion
Education-based efforts to limit the negative influence of pornography among children and
youth are likely to intensify in the near future, given the momentum represented by
community debate, scholarly research, and policy recommendations. Pornography
education is a necessary inclusion in school curricula. However, drawing on evidence from
related fields, it is more likely to be effective if it is implemented using a whole-school
approach, tailored to the community and context, taught in a participatory way and by skilled
staff, and sensitive to inequalities of gender, sexuality and race/ethnicity. While many of the
features of promising practice in pornography education mirror those for standards in
sexuality education, some are specific to the demands of addressing pornography or require
particular characteristics to do so well. The field of pornography education is young,
although developing rapidly. It has a great deal to learn from the fields of sexuality
education, violence prevention, media literacy, and health promotion, and through evaluation
of existing and future pornography education efforts.
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